
1 . E S S EN T I A L  E A R L Y

CH I L DHOOD

EDUCA TOR

COMPE T ENC I E S

NAEYC: Standards 1, 4,5

1.1 Understanding early childhood developmental milestones from age 3
through 8 across physical, cognitive, social, emotional, and linguistic
domains, including bilingual/multilingual development.
1.2 Understanding and valuing each child as an individual with unique
developmental variations, experiences, strengths, interests, abilities,
challenges, approaches to learning, and the capacity to make choices.
1.3 Understanding the ways that child development and the learning
process occur in multiple contexts, including family, culture, language,
community, and early learning settings, as well as in a larger societal context
that includes structural inequities. Using this multidimensional knowledge—
that is, knowledge about the developmental period of early childhood,
about individual children and development and learning in cultural contexts
—to make evidence-based decisions that support each child.

Trauma-Informed Care related to Adverse Childhood Experiences
(ACEs) and how multiple risk and protective factors affect children’s
development over time

1.4 Understanding and using teaching skills that are responsive to the
learning trajectories of young children and to the needs of each child,
recognizing that differentiating instruction, incorporating play as core
teaching practice and supporting the development of executive function
skills are critical for young children.
1.5 Understands the development of the ability to focus and
sustain attention, show flexibility in thinking and behavior, regulate
impulses, hold and manipulate information in memory, use reasoning and
plan ahead, and engage in abstract thinking, and can plan environments and
experiences to support this
development.
1.6 Using a broad repertoire of developmentally appropriate,
culturally and linguistically relevant, anti-bias, evidence-based teaching skills
and strategies that reflect the principles of universal design for learning.

Environmental Rating Scale (ERS),
Developmentally Appropriate Practices (DAP), Arkansas Child
Development and Early Learning Standards (ARCDELS) to promote
High-Quality Instructional Materials (HQIM)
Classroom Assessment Scoring System (CLASS)
DEC Recommended Practices

COMPETENCIES FOR EARLY CHILDHOOD

TEACHERS, PREK-2ND GRADE

In  addition  to  the  Arkansas  Teaching  Standards  (ATS) and  the  competencies  for  the
Teacher  Excellence  and  Support  System  (TESS) ,  including  competencies  regarding  the
knowledge  and  use  of  educational  technology  that  reflect  the  International  Society
for  Technology  in  Education  ( ISTE) standards  and  High-Quality  Instructional  Materials

(HQIM) ,  the  Early  Primary  PK-2nd  grade  teacher  shall  also  demonstrate  knowledge
and  competencies  in  the  fol lowing  areas :

AR CDELS CD1, CD2, CD3



1.7 Using developmental screenings and assessment tools in ways
that are ethically grounded and developmentally, ability, culturally,
and linguistically appropriate to document developmental progress
and promote positive outcomes for each child.
                    ●    Knowledge of early childhood special education
                        referral process in Arkansas for early
                        interventions
1.8 Engage in ongoing planning and use flexible and
embedded instructional and environmental arrangements and
appropriate materials to support the use of interactions,
interventions, and instruction addressing developmental and
academic content domains, which are adapted to meet the needs of
each child and their family.

COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

1 . S C I E N C E  O F  R E A D I N G

English/Language Arts

1.1 Exhibit proficiency in early literacy foundations and
science of research influences on early childhood policies and
programming, including developmentally appropriate practices (DAP)
and early childhood special educator standards of the Division for
Early Childhood of the Council for Exceptional Children.
1.2 Exhibit proficiency in the basic framework of assessment with
predictive indicators for literacy learning across developmental
domains, including those for the screening of children with
disabilities.
1.3 Exhibit proficiency in oral language structures and stages of
development linked to assessment procedures.
1.4 Exhibit proficiency in instructional strategies to build oral
language foundations - language facilitation techniques, questioning
routines, and interactive storybook reading procedures.
1.5 Exhibit proficiency in the developmental sequences of
phonological awareness, with an understanding of instructional
strategies such as embedded routines and intentional activities for
helping young children develop these important skills.
1.6 Exhibit proficiency in developmental stages and trends of how
young children learn print knowledge and the use of evidence-based
teaching approaches with strategies to facilitate young children's
print knowledge, along with assessment procedures in measuring the
progress of these skills.



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

1.7 Demonstrate knowledge of the science of reading research by
understanding the following: 

The connection between research from neuroscience, linguistics,
       and education 

The importance of evidence-based practices as opposed to
       research-based practices 

How the brain learns to read 
Reading is not natural, so explicit instruction is required for reading

       and writing. 
Underlying causes of reading difficulty 

                  o Extrinsic (environment: instructional, experiential) 
                  o Intrinsic (genetic: dyslexia, autism, ADHD, etc) 

Code emphasis instruction vs. meaning emphasis instruction 
Theoretical models of reading 

                  o The Simple View of Reading 
                  o Scarborough’s Reading Rope 
                  o The Four-Part Mental Processor 
                  o Ehri’s Phases of Word Level Reading 

The role of phonological processing in the reading development of
       individual students (e.g., English Language Learners, struggling
       readers, through highly proficient readers) 
1.8 Demonstrate knowledge of permanent word storage by   
understanding the following:  

The underlying cognitive skills necessary for developing an
       adequate sight word vocabulary 

The insight that there is a direct connection between the sounds of
       spoken language and the letters in the written words is central to
       both phonic decoding and sight-word learning (alphabetic principle) 

Strategies for promoting the understanding of the alphabetic
       principle 

Strategies for developing orthographic mapping to increase sight
       word learning

2 .  C O N C E P T S  O F  P R I N T

AR CDELS EL3

2.1 Demonstrate knowledge of concepts of print by understanding the
following: 

Development of the understanding that print carries 
       meaning

Strategies for promoting awareness of the relationship between
spoken and written language 
The role of environmental print in developing print awareness 
Development of book handling skills 
Strategies for promoting and understanding the directionality of
print 
Techniques for promoting the ability to track print in connected text



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

2.2 Understands developmentally appropriate, playful methods for
supporting concepts of print in early childhood (e.g., providing daily
experiences with books, book selection (variety of genres, ability
levels, and topics) to create a classroom library, embedding books and
print across the classroom, introducing the parts of a book, pointing
to text while reading, modeling and demonstrating how to use and
care for books, providing opportunities for children to become
authors, talking with them about their writing, etc.)

3 .  P H O N O L O G Y

3.1 Demonstrate knowledge of the speech sound system of
language, including the rules and patterns by which phonemes are
combined into words and phrases by 
     ● Understanding the rationale for/identifying, pronouncing, classifying,
       and comparing all the consonant phonemes and all the vowel phonemes
       of English. 
     ● Demonstrating an understanding of how the articulation of the
         phonemes affects decoding and encoding 
3.2 Demonstrate knowledge of the role of phonological awareness in
reading development by understanding the following: 
      ● Continuum of phonological awareness skills (Distinguishing spoken
        words, syllables, onsets/rimes, and phonemes) 
     ● Systematic, explicit, and age-appropriate strategies to teach each skill
        of the phonological continuum to automaticity 
3.3 Demonstrate knowledge of the role of phonemic awareness in
reading development by understanding the following: 
     ● Continuum of phonemic awareness skills (rhyming, segmenting,
         blending, adding, deleting, substituting) 
     ● Systematic, explicit, and age-appropriate ways to teach phonemic
         awareness to automaticity in each skill of the phonemic awareness
         continuum. 
    ● The distinction between phonological and phonemic awareness 
3.4 Know and understand the difference between phonemic
awareness and phonics skills
3.5 Understands developmentally appropriate, playful methods for
supporting phonological awareness in early childhood (e.g., providing
opportunities to hear, identify, and generate rhyming through songs,
chants, nursery rhymes, tongue twisters, poems, and read-alouds,
using letter sounds during transitions, providing activities for sorting
based on onset sound, playing name games, clapping out words and
syllables, etc.)

AR CDELS EL2



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

4 .  P H O N I C S  A N D
W O R D  S T U D Y

4.1 Demonstrate knowledge of the role of phonics in promoting
reading development by understanding the following: 
     ● Development of alphabetic knowledge in individual 
         students (e.g., English Language Learners, struggling    
         readers through highly proficient readers) using 
         developmentally appropriate and playful methods.
                    o Reinforcing knowledge of the shapes, names, and  
                        sounds of letters through materials and planned 
                        activities (e.g., letter cards in the writing center, 
                        name activities, multi-sensory experiences such as 
                        writing letters in sand, alphabet puzzles, etc), 
                        through eye-level alphabet charts, labeling, and 
                        environmental print, and via read-alouds.
                    o Focusing on letter-sound connections in daily 
                        interactions and through planned activities and
                        games (e.g., sorting objects by their initial letter)
     ● Systematic and explicit teaching of the following to achieve
         automaticity, using age-appropriate methods:
                    o Letter recognition and letter formation 
                    o Letter-sound correspondences 
                    o Six syllable types 
                    o Syllable division patterns 
     ● Systematic and explicit teaching of phonics (decoding 
         and encoding) 
     ● The relationship between decoding and encoding 
     ● How to teach irregular words (encoding and decoding) 
     ● The role of phonics in developing rapid, automatic word  
                   recognition 
     ● The interrelationship between letter-sound correspondence
         and beginning decoding 
     ● Methods for promoting and assessing the use of phonics  
         generalizations to decode words with practice in connected
         text 
     ● Use of semantic and syntactic clues to help decode words 
     ● The relationship between oral vocabulary and the process of
        decoding written words 
     ● Specific terminology associated with phonics 
4.2 Demonstrate knowledge of the role of phonics in promoting
reading fluency by understanding the following: 
     ● Strategies for promoting automaticity and fluency (i.e., accuracy, rate,
        and prosody) 
     ● The role of automaticity in developing reading fluency 
     ● Development of phonics skills and fluency in individual students (e.g.,
        English Language Learners, struggling readers, through highly proficient 
        readers) 
  ●Interrelationships between decoding, fluency, and reading comprehension 

AR CDELS EL3.2



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

4.3 Demonstrate knowledge of word analysis skills and strategies by
understanding the following: 
    ● Development of word analysis skills and strategies in addition to
        phonics, including structural analysis 
    ● Interrelationships between word analysis skills, fluency, and reading
        comprehension 
    ● Systematic and explicit teaching of word analysis skills 
    ● Identification of common morphemes 
    ● Recognition of common prefixes and suffixes and their
        meanings 
    ● Knowledge of Latin and Greek roots that form English words 
    ● Use of syllabication as a word identification strategy 
    ● Analysis of syllables and morphemes in relation to spelling patterns 
    ● Techniques for identifying compound words
    ● Identification of homographs 
    ● Use of context clues (semantic, syntactic) to help identify 
       words and to verify the pronunciation and meaning of words 
    ● Development of word analysis skills and fluency in individual students
        (e.g., English Language Learners, struggling readers, through highly
         proficient readers)

5 .  F L U E N C Y

5.1 Understands that fluency is the ability to perform a task with
automaticity, correctly and at an appropriate rate, and demonstrates
knowledge of how to identify elements of fluency such as:

Name all upper and lowercase letters in non-sequential order with
accuracy and automaticity.
Produce the most common sound for each letter of the alphabet
with accuracy and automaticity.
Orally read texts consisting of previously taught grapheme-
phoneme correspondences, self-correcting as necessary.

5.2 Understands and demonstrates that fluency is an explicit focus
that is modeled by the teacher, student practice focuses on accuracy
and automaticity, and students receive frequent feedback on
progress.
5.3 Understands and demonstrates how to provide fluency
instruction that is effective, playful, and developmentally appropriate
across the 3-8 age range. (e.g., offering sensory-rich alphabet centers
and interactive storytelling in preschool, and alphabet/fluency games,
reader’s theater in the early elementary grades, etc.)



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

5.4 Understands and demonstrates that direct instruction teaches
students strategies for reading, including:

reading accurately, 
reading smoothly using the punctuation, 
reading with expression, and 
reading at the appropriate rate to support comprehension, self-
correcting as necessary

5.5 Understands that allowing students to assist each other with
practice and using video models to teach students how to provide
feedback to each other as they practice, grows fluency.
5.6 Demonstrates how to set gradually increasing expectations for
fluency, so students experience both success and challenge.

6 .  V O C A B U L A R Y

6.1 Demonstrate knowledge of vocabulary development by
understanding the following: 
  ● The relationship between oral and written vocabulary
     development and reading comprehension 
  ● The role of systematic, non-contextual vocabulary strategies and
      contextual vocabulary strategies 
  ● The relationship between oral vocabulary and the process of
     identifying and understanding written words 
  ● Strategies for promoting oral language development and listening
      comprehension 
  ● Knowledge of common sayings, proverbs, and idioms 
  ● Knowledge of foreign words and abbreviations commonly used in
      English 
  ● Criteria for selecting vocabulary words 
 6.2 Demonstrate knowledge of age-appropriate, playful teaching 
 strategies to support vocabulary development 
   ● The importance of high-quality and frequent teacher-child
       interactions to vocabulary and knowledge development
   ● The importance of providing engaging materials across the early
       childhood classroom, including both narrative and informational 
       texts as well as props, items to support children’s interests in a 
       topic, etc.
   ● Strategies for clarifying and extending a reader’s understanding
       of unfamiliar words encountered in connected text, both during 
        interactive effective read-alouds and, later, in independent
        reading
 



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

     ● Strategies for promoting comprehension across the curriculum 
         by expanding knowledge of academic language, including  
         conventions of standard English grammar and usage, differences
       between the conventions of spoken and written standard English, 
         general academic vocabulary, and content-area vocabulary 
     ● The importance of frequent, extensive, varied reading 
         experiences in the development of academic language and 
         vocabulary 
     ● The development of academic language and vocabulary  
         knowledge and skills in individual students (e.g., English  
         Language Learners, struggling readers, through highly 
         proficient readers) 

7 .  D E V E L O P M E N T  O F
R E A D I N G

C O M P R E H E N S I O N  

7.1 Demonstrate knowledge of how to support emergent reading  
comprehension in the early childhood years through:
    ● Interactive, effective read aloud techniques using a variety of strategies
      to engage young children and support their comprehension of the text,
      including varied tone and pacing, pointing to and discussing pictures,
      encouraging children to ask questions, make predictions, and connect
      with their prior knowledge, and defining vocabulary works to support
      comprehension.
    ● Reading to both whole and small groups, ensuring that all children have
       the opportunity to engage and receive scaffolded support.
    ● Modeling story retelling and involving children in retelling stories they
      have heard, to support their developing understanding of characters,
      setting, and sequence of events.
7.2 Demonstrate knowledge of how to apply reading comprehension skills
and strategies to imaginative/literary texts and informational/expository
texts by understanding the following: 
    ● Reading as a process to construct meaning 
    ● Reading comprehension and analysis skills 
    ● Levels of reading comprehension (i.e., literal, inferential, and
       evaluative) and strategies for promoting comprehension of texts at all
       three levels 
    ● Strategies for promoting close reading 
    ● Development of literary response skills
    ● Development of literary analysis skills 
    ● Use of comprehension strategies to support effective reading 
    ● Use of oral language activities to promote comprehension 
    ● The role of reading fluency in facilitating comprehension 
    ● Use of writing activities to promote literary response, analysis, and
        comprehension 
    ● Development of reading comprehension skills and strategies of
        individual students (e.g., English Language Learners, struggling readers,
        through highly proficient readers

AR CDELS EL 1.2



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

8 .  R E A D I N G
A S S E S S M E N T /
I N S T R U C T I O N  

8.1 Demonstrate knowledge of formal and informal methods for
assessing reading development by understanding the following: 
 ● The use of data and ongoing reading assessment to adjust
      instruction to meet students’ reading needs 
 ● The characteristics and uses of standardized criterion-referenced
     and norm-referenced tests to assess reading development and
      identify reading difficulties 
 ● Concepts of validity, reliability, and bias in testing 
 ● The importance of observation and work sampling as assessment
     methods during the early childhood years.
 ● The characteristics and uses of formal and informal reading-related
     assessments 
 ● Characteristics and uses of group versus individual reading
     assessments 
 ● Techniques for assessing particular reading skills 
 ● Awareness of the challenges and supports in a text 
 ● Techniques for determining students’ independent, instructional
    and frustration reading levels 
 ● Assessment of the reading development of individual students (e.g.,
     English Language Learners, struggling readers, through highly
     proficient readers) 
8.2 Demonstrate knowledge of multiple approaches to reading
instruction by understanding the following: 
 ●Knowledge of significant and current theories, approaches,
  evidence- based practices, and programs for developing foundational
    reading skills and reading comprehension. 
 ● Strategies for planning, organizing, managing, and differentiating
      reading instruction to support the reading development of all
      students 
  ● Adjustment of reading instruction based on ongoing assessment 
  ● Instructional strategies for promoting the development of
     particular reading skills 
  ● The importance of close reading and rereading of well-crafted,
    content-and idea-rich texts in reading development 
  ●Strategies for evaluating and sequencing texts for reading
    instruction according to text complexity
  ● The importance of balancing students’ exposure to and reading of
         literary and informational texts 
    



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

     ● The uses of large-group, small-group, and individualized reading
         instruction 
     ● Use of decodable texts to provide multiple opportunities to
        apply phonic skills. 
     ● Strategies for selecting and using meaningful reading materials at
         appropriate levels of difficulty 
     ● Creation of an environment that promotes a culture of reading 
     ● Strategies for promoting independent reading in the classroom
       and at home 
     ●Uses of instructional technologies to promote reading
        development 
    ● Awareness of strategies and resources for supporting individual
       students

9 .  W R I T I N G

Arkansas Academic Standards K-2
ELA: Writing

FOR

IDA-KPS

AR CDELS EL 3.3

9.1 Knows the developmental stages of writing:
● identifies a developmentally appropriate continuum of
      writing (e.g., drawing, scribbling, combining strings of letters
forming pre-writing shapes (-,|,O,+,/,square,\,X, triangle, writing their
name, writing the numbers 1-5 )
● identifies the developmentally appropriate continuum of spelling   
 
9.2 Recognizes strategies to support the development of emergent 
writing from ages 3-8 

Understands that fine motor skills are crucial for handwriting
development, and knows how to support fine motor skills through
play, such as by providing grasping, pinching, and manipulating
opportunities (e.g. threading, stringing, cutting, lacing, puzzles,
playdough, etc.)
Knows the stages of grasping and gripping in early childhood, and
how to developmentally appropriately support the dynamic tripod
grasp through both modeling and direct instruction.
Understands the need to offer age-appropriate, authentic
opportunities for emergent writing, including access to writing
materials, finger painting, forming letters with playdough, and
producing meaningful writing to convey a message (e.g., signing in
upon arrival, sending a note to a friend, etc.), referencing letter
and word cards, copying print, and eventually word and sentence
formation.)



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

9.3 Understands age-appropriate instructional strategies for writing,
including modeling writing in purposeful ways throughout the day,
writing down children’s dictation and reading it back to them, labeling
their work, calling attention to letter formation, child journals, guided
writing, punctuation and spacing instruction, letter formation
pathways, etc.
9.4 Understands the characteristics of common types of writing
    ● distinguishes among common types of writing (e.g.,   
        persuasive, informative/explanatory, narrative)
    ● identifies the purpose, key components, and subgenres (e.g., 
        advertisements, recipes, narrative poems) of each common 
        type of writing 
    ● evaluates the effectiveness of writing samples of each type
 9.5 Understands the authoring cycle of writing
    ● identifies steps of the authoring cycle (e.g., brainstorming, 
       outlining, publishing)
    ● identifies the interrelationships among planning, revising, and
       editing in the process of writing
9.6 Understands the characteristics of effective writing
    ● evaluates the appropriateness of a particular piece of writing for
       a specific task, purpose, or audience
    ● evaluates the development, organization, or style of a piece of 
        writing
    ● identifies appropriate revisions to strengthen a sample of writing
    ● recognizes writing that is clear and coherent and understands its
       elements (e.g., support, conclusion, sequence)
9.7 Knows the purpose of digital media literacy for production and 
distribution of writing
    ● identifies the characteristics and purposes of a variety of digital
       tools for producing and publishing writing
    ● selects the appropriate digital tools for a specific purpose and
        audience
9.8 Knows the research process that builds knowledge about a topic
    ● identifies the steps in the research process
    ● distinguishes between primary and secondary sources and
        their uses
    ● distinguishes between paraphrasing and plagiarizing
    ● knows how to locate credible print and digital sources, and locate
        information within the sources, and cite the sources



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

1 0 .  S P E A K I N G  A N D
L I S T E N I N G

10.1 Understands and can implement authentic and developmentally
appropriate pedagogical methods of supporting expressive language
development with young children
     ● Knows techniques for modeling language (e.g. using feeling words,
        reading wordless picture books and using discussion pictures as prompts
        for group conversation.
    ● Identifies methods for supporting children in using increasingly complex
        and varied vocabulary words to express needs and to describe the world
        around them.

10.2 Understands and can implement authentic and developmentally
appropriate pedagogical methods of supporting receptive language
development with young children (e.g., talking with children about what they
are doing in learning centers, asking open ended questions, using books,
finger plays, rhymes, poetry, songs, and language games to increase
vocabulary, giving children clear directions for everyday activities and
routines, playing games, singing songs, and planning physical activities which
require children to listen to and follow directions.)

10.3 Understands how to teach the social rules of language in the early
childhood years (0-8).
    ● Knows techniques for modeling (e.g. seeking out high-quality
       interactions with children, modeling conversational turn taking and active
       listening, allowing ample response time, providing rich materials to
       encourage conversations and joining in their play.)
    ● Knows techniques for supporting children’s use of the social rules of
        language (e.g. age-appropriate reminders, adult-guided activities, small
        group activities to allow each child to be heard, and planning activities
        that provide opportunities to practice the social rules of language. 

10.4 Knows the characteristics of effective collaboration discussions
    ● identifies techniques to communicate for a variety of purposes  
    ● identifies the characteristics of active listening 
    ● knows strategies for promoting conversations (e.g., types of 
       questions, modeling metacognition, and providing opportunities)

10.5 Knows the characteristics of engaging oral presentations
    ● identifies elements of engaging oral presentations (e.g., volume,
       articulation, awareness of audience, eye contact) 
    ● differentiates between formal and informal language use (e.g.,
       code switching) 
    ● identifies the characteristics of being a respectful audience member

AR CDELS LD1.1, 2.1, 3.1

Arkansas Academic Standards K-2
ELA: Collaborative Communication



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

1 1 .  L A N G U A G E

11.1 Knows the conventions of Standard English grammar, usage, mechanics,
and spelling

      ● explains the function of different parts of speech and spelling
      ● corrects errors in usage, mechanics
      ● identifies examples of different sentence types (e.g., 
             simple, compound, compound-complex)
      ● identifies how varieties of English (e.g., dialects,
         registers) used in stories, dramas, or poems, support  
         the overall meaning

11.2 Understands how to determine the meaning of words and phrases
      ● determines the literal meaning of unknown words and phrases from
         context, syntax, and/or knowledge of roots and affixes
      ● identifies types of figurative language
      ● interprets figurative language
      ● analyzes the relationship between word choice and tone in a text
      ● uses images and texts to determine the meaning of unknown words and
         phrases

11.3 Understands characteristics of conversational, academic, and domain-
specific language

      ● differentiates among types of vocabulary (e.g., common words, multiple
         meaning words, content-specific words) 
      ● identifies relevant features of language, such as word choice, word
         order, and punctuation

Arkansas Academic Standards K-2
ELA: Collaborative Communication



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

1 . N U M B E R S  A N D
O P E R A T I O N S -  W H O L E

N U M B E R S

1.1 Understands the early development of number concepts and numerical
operations

Understands one-to-one correspondence, counting items with one
number word for each item. 
Understands that the types of objects, their size, or the order in which
they are counted does not matter (conservation).
Understands that the last number stated when counting expresses the
numerical quantity of the objects or answers “how many?” (cardinality).
Ability to say number words in order accurately up to 5, then 10, then 20
and beyond
Names what number comes after another number and counts up from
the given number with decreasing need to count up from one.
Counts to 100 by ones and tens; count forward by ones from any given
number up to 100. 
Counts a set of objects up to 20 using one-to-one correspondence,
demonstrating that the last number stated indicates the number of
objects in the set regardless of the arrangement. 
Develops perceptual and then conceptual subitizing, identifying quickly a
number of items in a set from 0 to 10 without counting.
Identifies place in a series using terms like “first, second, last” (ordinality)
Understands the concepts of less than and more than, and counts to
compare groups
Uses numerals to represent and communicate quantity, and can produce
a certain number when prompted
Understands the concept of zero and an empty set

1.2 Understands the processes, skills, and concepts related to the place-value
system

Compares and orders whole numbers
Composes and decomposes multi-digit numbers by using place value
Given a digit, identify the place the digit is in and its value in that place
Recognizes that a digit in one place represents ten times what it
represents in the place to its right and one-tenth what it represents in the
place to its left, and extends this reasoning to any number of places
Round multi-digit numbers to any place value
Converts between numeral form, expanded form, and word form for
numbers

1.3 Knows how to apply appropriate mental strategies for performing
operations

Recognizes patterns, math facts, composition, and decomposition of
numbers, and compensation as mental strategies
Selects and utilizes appropriate strategies

                    

Praxis (5028)

Mathematics

NCTM Standards

AR CDELS MT1.1, 1.2



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

1.4 Understands processes, skills, and concepts related to operations
involving whole numbers

Understands that adding or taking away objects from a group will
increase or decrease the number of items in the set.
Explores early division concepts by dividing objects into groups      
Uses fingers, manipulatives, and eventually concrete models,
drawings, and number lines to illustrate, interpret, and explain
addition, subtraction, multiplication and division of whole
numbers, including multidigit numbers
Illustrates and explains multiplication and division problems using
equations, rectangular arrays, and area models, and partitioning
Uses various strategies and algorithms to perform operations on
whole numbers, including multidigit numbers, and interprets the
remainder in division problems in context
Uses the four operations (addition, subtraction, multiplication, and
division) to solve a multistep mathematical and real-life problems
involving whole numbers and determines whether the 

       answers are reasonable 
Identifies different problem situations (e.g., adding to, taking away
from, comparing)
Uses the relationship between operations to solve problems (e.g.,
inverse operations, repeated addition, repeated subtraction)

2 .  N U M B E R S  A N D
O P E R A T I O N S -

F R A C T I O N S

Praxis (5028)

NCTM Standards

2.1 Understands the multiple representations and meanings of a
fraction

Converts between fractions and decimals
Recognizes that a fraction can be interpreted as division of the
numerator by the denominator or the remainder in a whole-
number division problem

2.2 Understands the processes, skills, and concepts for working with
rational fractions

Represent fractions using visual fraction models, sets of objects,
grids, area models, and number line
Composes and decomposes fractions and understands the use of
unit fractions
Recognizes that the value of a unit fraction decreases as the value
of the denominator increases
Write equivalent fractions or use equivalent fractions (including
whole numbers) and benchmark fractions to compare fractions
Explains why the same whole must be used when comparing
fractions



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

3.1 Understands the emergent algebraic thinking in young children
Sorts objects based on attributes, building the ability to attend to
multiple and more complex attributes over time
Recognizes, extends, and replicates repeating patterns, and later
learns to create own patterns in different forms.

3.2 Knows the processes, skills, and concepts related to patterns
 Identifies, extends, describes, or generates a number, shape, and
other repeating patterns
Makes conjectures, predictions, or generalizations based on
patterns

3.3 Knows the properties of the four operations and the processes,
skills, and concepts for solving abstract or real-world problems

Applies properties of operations (i.e., commutative, associative,
distributive) and uses them as strategies to add, subtract, multiply,
and divide
Uses the order of operations to solve multistep problems
Represents and solves word problems involving the four
operations using equations with a variable representing the
unknown in any position

4 . G E O M E T R Y ,
M E A S U R E M E N T ,  A N D

D A T A

Praxis (5028)

NCTM Standards

4.1 Understands the processes, skills, and concepts for reasoning
about spatial relationships

 Uses spatial vocabulary (e.g. “below” or “inside”); follows
        directions related to directionality, order, and position in space,  
        and can mentally turn an object to perform a simple task

Builds designs, pictures, and structures using two-and-three
dimensional shapes, progressing from using one shape for each
part of a picture to using several shapes to make one part.
Combines, rotates, flips, and separates shapes to create designs
and to create new shapes. Later, can predict what shapes can be
used to make other shapes.

4.2 Understands the processes, skills, and concepts for reasoning
about shapes and their attributes

Classifies and compares shapes according to their attributes
Identifies two- and three-dimensional shapes by name, and is
increasingly able to recognize shapes regardless of orientation or
size

3 .  A L G E B R A I C
T H I N K I N G

Praxis (5028)

NCTM Standards

AR CDELS MT2.1

AR CDELS MT3.1, 4.1



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

4.3 Understands the processes, skills, and concepts for measurement,
and for solving problems involving measurement and estimation using
standard and nonstandard units of measure

When first coming to understand the concept of measurement,
measures attributes of objects using non-standard units (blocks,
classroom items) and explores formal measurement tools
Directly compares objects to see which is longer, and later uses a
third object to compare of the length of two objects
Develops ability to correctly use measurement tools
Uses comparative language to directly compare two or more
objects
Identifies that different arrangements of the same number of
objects are equal.
Organizes a set of objects in increasing/decreasing size order
(seriation)
Solves problems involving elapsed time, money, length, volume,
and mass
Solves mathematical and real-life problems involving perimeter
and area of polygons, including shapes that are partitioned into
parts with equal areas, where the area of each part is a fraction of
the entire area of the shape
4.4 Relates the concept of area to the operations of multiplication
and addition
Uses relative sizes of United States customary units and metric
units and converts units within each system

4.5 Understands the processes, skills, and concepts for representing
and interpreting data

Collects, organizes, and represents data
Interprets data presented in various graphical formats

5 .  P E D A G O G I C A L
K N O W L E D G E  A N D

P R A C T I C E S  F O R
T E A C H I N G

M A T H E M A T I C S

AMTE 2017

AR CDELS MT

5.1 Structure learning opportunities and use developmentally
appropriate practices and playful methods of instruction that provide
access, support, and challenge in learning rigorous mathematics to
advance the learning of every student by

Planning hands-on activities, using routines, and playing games
with children that support their number sense, understanding of
quantity, comparison, geometry, measurement, patterning, etc.



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

Using math vocabulary and math talk in everyday classroom
interactions to support children’s understanding and use of math
terms and concepts (e.g., ordinal words, comparison vocabulary,
measurement, using math to structure the day, calling attention to
math, etc.)
Providing developmentally appropriate learning environment
materials, tools, meaningful displays, and planned experiences
that allow children to explore size, shape, attribute, building 2D
and 3D shapes and structures, measurement, one-to-one
correspondence, patterning, ordinality, cardinality, zero, addition
and subtraction, seriation, comparison, classification, etc.
Involving children in simple addition and subtraction problems,
talking with them during routines and play and bringing attention
to when things are added to subtracted in the environment;
Introducing the concepts of division and fractions to children with
hands-on experiences and with discussion and questions.
Reading counting books and books that embed math concepts
(e.g., where characters are added or taken away)

Embracing and building on students’ current mathematical
ideas and on students’ ways of knowing and learning 

Developing students’ identities and agency so that students can
see mathematics as components of their cultures and see
themselves in the mathematics 

5.2 Requiring clear and coherent mathematical goals for students’
learning, expectations for the collective work of students in the
classroom, effective methods of supporting the learning of
mathematics by each student, and provision of appropriate tools and
resources targeted to students’ specific needs 

Fostering growth mindsets among students about learning
mathematics and persistently countering manifestations of fixed
mindsets (e.g., that some people are good at mathematics and
others are not) 

5.3 Attend to a multitude of factors to design mathematical learning
opportunities for students, including content, students’ learning
needs, students’ strengths, task selection, and the results of formative
and summative assessments by 

Recognizing the importance of having clear understanding of the
mathematics content and mathematics learning goals for each
unit and lesson, as well as how these particular goals fit within a
developmental progression of student learning 



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

Articulating and clarifying mathematics learning goals during the
planning process 
Striving to design classroom environments in which students have
opportunities to communicate their thinking, listen to the thinking
of others, connect mathematics to a variety of contexts, and make
connections across mathematical ideas and subject areas 
Planning purposeful and meaningful questions to probe student
thinking, make the mathematics visible for discussion, and
encourage reflection and justification 
Selecting meaningful tasks to motivate student learning, develop
new mathematical knowledge, and build connections between
conceptual and procedural understanding 
Incorporating inclusive teaching practices 

5.4 Use a core set of pedagogical practices that are effective for
  developing students’ meaningful learning of mathematics 
5.5 Analyze teaching practice by eliciting and using evidence of
student learning and engagement by 

Analyzing the formative assessments used in a lesson to
determine both student conceptions and future instruction
Recognizing that the processes of data collection, analysis, and
reflection, and the corresponding revision to classroom practices
are systematic and continuous, and grow in sophistication with
teaching experience 
Seeking out collaborators or critical friends to observe one
another’s teaching, examine students’ work samples as a team,
and, in concert, consider how particular teaching moves
supported or inhibited student understanding and next
instructional steps 
Seeking collaboration with other education professionals, parents,
caregivers, and community partners to provide the best
mathematics learning opportunities for every student

6 .  S T U D E N T S  A S
L E A R N E R S  O F

M A T H E M A T I C S

AMTE 2017

6.1 Anticipate and attend to students’ mathematical thinking and
mathematical learning progressions by 

Developing a strong understanding of students’ mathematical
thinking in well-defined content domain(s) (e.g., within number
and operations) 
Committing to, and knowing how to, continue learning about
students’ mathematical thinking (e.g., by listening to children and
their families, through continued education and professional
learning, by using print or online research/resources) 



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

6.2 Understand and recognize mathematical practices within what
students say and do across many mathematical content domains, with
in-depth knowledge of how students use mathematical practices in
particular content domains 
6.3 Know key facets of students’ mathematical dispositions and
sensitized to the ways in which dispositions may affect students’
engagement in mathematics

7 .  S O C I A L  C O N T E X T S
O F  M A T H E M A T I C S

T E A C H I N G  A N D
L E A R N I N G

AMTE 2017

7.1 Recognize the difference between access to and advancement in
mathematics learning and work to provide access and advancement
for every student 

7.2 Recognize that the role of a mathematics teacher is to cultivate
positive mathematical identities with their students 

7.3 Identify and implement practices that draw on students’
mathematical, cultural, and linguistic resources/strengths and
challenge policies and practices grounded in deficit-based thinking 

7.4 Be knowledgeable about, and accountable for, enacting ethical
practices that enable beginning teachers to advocate for themselves
and to challenge the status quo on behalf of their students



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

1.1 Engaging with the natural world
Basic science skills (e.g., observing, describing, using appropriate
tools, collecting and analyzing data, drawing conclusions,
communicating findings)
Crosscutting concepts (e.g., cycles; patterns; cause and effect;
systems)

1.2 Solving problems related to the everyday world
Defining a simple problem
Developing a possible solution by using playful, hands-on
methods in learning centers, sketches, drawings, and physical
models
Comparing different solutions to determine which solution best
solves the problem

2 .  P H Y S I C A L  S C I E N C E

Praxis (5028)

2.1 Basic properties of matter (color, texture, hardness) and the ability
to categorize physical objects and materials based on their attributes

2.2 Basic properties of waves (sound and light)

2.3 Energy and changes resulting from heating, cooling, mixing, and
placing in sunlight

2.4. Forces and motion and interaction of objects (effect of pushes
and pulls on the motion of an object)

1 . N A T U R E  O F
S C I E N C E  A N D
E N G I N E E R I N G

Praxis (5028)

National Science Teaching Association (NSTA)

Next Generation Science Standards (NGSS)

AR CDELS ST3.1

Science

AR CDELS ST3.2

National Science Teaching Association (NSTA)

Next Generation Science Standards (NGSS)
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3.1 Seasonal and daily weather and daylight patterns and the effect
of the motion of the Earth, Sun, Moon, and stars on these patterns

3.2 Basic physical and chemical properties of Earth materials (sand,
soil, rocks, water) and the changing Earth system (fast or slow change;
fossil evidence; human impact; land, water, and air)

4 .  L I F E  S C I E N C E

Praxis (5028)
4.1 Basic characteristics of organisms and their environments (e.g., 
Living versus non-living things; survival needs and behaviors; 
structures that support growth; habitats)

4.2 Life cycles of organisms and inherited traits

4.3 Interdependent relationships in ecosystems

3 .  E A R T H  A N D  S P A C E
S C I E N C E

Praxis (5028)

National Science Teaching Association (NSTA)

Next Generation Science Standards (NGSS)

AR CDELS ST3.1

AR CDELS ST3.1

National Science Teaching Association (NSTA)

Next Generation Science Standards (NGSS)



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

5.1 Use and apply the major concepts, principles, theories, laws, and
interrelationships of their fields of licensure and supporting fields.
Explain the nature of science and the cultural norms and values
inherent to the current and historical development of scientific
knowledge. 

5.2 Demonstrate knowledge of crosscutting concepts, disciplinary
core ideas, practices of science and engineering, the supporting role
of science-specific technologies, and contributions of diverse
populations to science. 

5.3 Demonstrate knowledge of how to implement science standards,
learning progressions, and sequencing of science content for teaching
their licensure level PK-2 students.

6 .  C O N T E N T
P E D A G O G Y

2020 NSTA/ASTE Standards for
Science Teacher Preparation

6.1 Use science standards and a variety of developmentally
appropriate, student-centered, and culturally-relevant science
disciplinary-based instructional approaches that follow safety
procedures and incorporate science and engineering practices,
disciplinary core ideas, and crosscutting concepts.

6.2 Recognize the value and importance of nurturing young children’s
curiosity and provide experiences in the early years that focus on the
content and practices of science with an understanding of how these
experiences connect to science content 

6.3 Understand that while science experiences are a part of young
children’s everyday play and interactions, teachers must serve as a
model for making observations, asking questions, and engaging in the
scientific process

6.4 Tap into, guide, and focus children’s natural interests and abilities
through carefully planned open-ended, inquiry-based explorations

6.5 Emphasize the learning of science and engineering practices,
including asking questions and defining problems; developing and
using models; planning and carrying out investigations; analyzing and
interpreting data; using mathematics and computational thinking;
constructing explanations and designing solutions; engaging in
argument from evidence; and obtaining, evaluating, and
communicating information

5 .  C O N T E N T
K N O W L E D G E

2020 NSTA/ASTE Standards for
Science Teacher Preparation

NAEYC/NSTA Statement

AR CDELS ST1
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6.6 Recognize that science provides a purposeful context for
developing literacy skills and concepts, including speaking, listening,
vocabulary development, and many others

6.7 Recognize that science provides a purposeful context for use of
math skills and concepts

6.8 Incorporating appropriate differentiation strategies, wherein all
students develop conceptual knowledge and an understanding of the
nature of science. Lessons should engage students in
applying science practices, clarifying relationships, and identifying
natural patterns from empirical experiences.

6.9 Use engineering practices in support of science learning, wherein
all students design, construct, test, and optimize possible solutions to
a problem.

6.10 Align instruction and assessment strategies to support
instructional decision making that identifies and addresses student
misunderstandings, prior knowledge, and naïve conceptions.
6.11 Integrate science-specific technologies to support all students’
conceptual understanding of science and engineering.

7 .  L E A R N I N G
E N V I R O N M E N T S

2020 NSTA/ASTE Standards for
Science Teacher Preparation

NAEYC/NSTA Statement

7.1 Provide a learning environment that encourages children to ask
questions, plan investigations, and record and discuss findings
7.2 Provide numerous opportunities every day for young children to
engage in science inquiry and learning by intentionally designing a
rich, positive, and safe environment for exploration and discovery
7.3 Plan a variety of lesson plans based on science standards that
employ strategies that demonstrate their knowledge and
understanding of how to select appropriate teaching and motivating
learning activities that foster an inclusive and just environment.
7.4 Plan learning experiences for all students in a variety of
environments (e.g., the laboratory, field, and community) within their
fields of licensure.
7.5 Plan developmentally appropriate lessons in which all students
have a variety of opportunities to investigate, collaborate,
communicate, evaluate, learn from mistakes, and defend their
explanations of: scientific phenomena, observations, and data.



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

8.1 Implement activities appropriate for the abilities of all students
that demonstrate safe techniques for the procurement, preparation,
use, storage, dispensing, supervision, and disposal of all
chemicals/materials/equipment used within their fields of licensure.
8.2 Demonstrate an ability to: recognize hazardous situations,
including overcrowding; implement emergency procedures; maintain
safety equipment; provide adequate student instruction and
supervision; and follow policies and procedures that comply with
established state and national guidelines, appropriate legal state and
national safety standards (e.g., OSHA, NFPA, EPA), and best
professional practices (e.g., NSTA, NSELA). 
8.3 Demonstrate ethical decision-making for safe and humane
treatment of all living organisms in and out of the classroom, and
comply with the legal restrictions and best professional practices on
the collection, care, and use of living organisms as relevant to their
fields of licensure.

9 .  I M P A C T  O N
S T U D E N T  L E A R N I N G

2020 NSTA/ASTE Standards for
Science Teacher Preparation

9.1 Implement developmentally appropriate assessments that show
all students have learned and can apply disciplinary knowledge,
nature of science, science and engineering practices, and crosscutting
concepts in practical, authentic, and real-world situations.
9.2 Collect, organize, analyze, and reflect on formative and
summative evidence and use that data to inform future planning and
teaching.
9.3 Analyze science-specific assessment data based on student
demographics, categorizing the levels of learner knowledge, and
reflect on results for subsequent lesson plans.

8 .  S A F E T Y

2020 NSTA/ASTE Standards for
Science Teacher Preparation

1 0 .  P R O F E S S I O N A L
K N O W L E D G E  A N D

S K I L L S

2020 NSTA/ASTE Standards for
Science Teacher Preparation

10.1 Engage in learning science principles in an interactive, hands-on
approach, enabling them to teach about science principles
appropriately and knowledgeably
10.2 Engage in critical reflection on their science teaching to
continually improve their instructional effectiveness.
10.3 Participate in professional development opportunities to deepen
their science content knowledge and practices.
10.4 Participate in professional development opportunities to expand
their science-specific pedagogical knowledge.



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

1.1 Knows the importance of social and emotional development,
understanding both its importance to a child’s learning and success
across all domains, and the central role they play in the discipline of
social studies

Understands the importance of building trusting relationships in
the classroom and of high-quality teacher-child verbal and non-
verbal interactions that convey interest, respect, support, and
comfort.
Understands how to support children separating from their
families and the need for predictable routines, a safe classroom,
clear communication, follow-through, and a quiet space within
the classroom
Understands how to provide an environment and plan activities
that support positive peer interactions, the development of
friendships, collaboration, and peer-to-peer assistance (e.g.,
noting children absent that day and discussing how they are
missed, arranging areas of the classroom to accommodate two to
four children, etc.)
Understands the stages of play (parallel, associative, and
cooperative) and provides blocks of unstructured play appropriate
to the child’s age 
Actively models and teaches social skills by assisting children in
solving conflicts, establishing systems that allow children to have
classroom responsibilities, helping children become aware of how
their behavior affects others, and setting classroom expectations
and rules focused on safety, respecting the rights of others, and
caring for the environment.
Understands how to support children in experiencing and
expressing, a range of emotions (e.g., noting emotions that are
expressed, validating feelings, pointing out that others have
feelings, helping children learn through accidents and mishaps,
teaching them methods of self expression that avoid harming
themselves or others, etc.)
Understands how to support children in emotion regulation by
serving as a model and support, being responsive to their
strengths and needs, ensuring the environment supports
independence, and actively teaching methods for emotion
regulation.

1 . S O C I A L  E M O T I O N A L
D E V E L O P M E N T

Social Studies and Social
Emotional Development

AR CDELS SE1, SE2, SE3
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Understands how to help children build empathy and and
understanding of the emotions of others (e.g., asking a child what
she can do to help another child who is upset, discussing how we
can tell if someone is angry, etc.) 
Understands the development of self-awareness, self-concept,
and preferences and how to support these in a classroom setting
(e.g., designing activities with mirrors, incorporating names and
photos into the classroom environment, planning activities that
help children recognize their similarities and differences,
encouraging children to make choices, etc.)
Understands the development of competence and confidence,
and how to support these in a classroom setting through teacher-
child interactions (e.g., avoiding empty praise, helping children to
perform self-care activities, providing materials for children to be
successful at different levels, etc.)

2 .  C O M M U N I T Y ,
C U L T U R E ,  A N D

I D E N T I T Y

National Council for the Social
Studies (NCSS)

AR CDELS SE1, SE2, SE3

2.1 Knows the components of the community and how they interact
Understands the process of exploring, identifying, and analyzing 

       identity, individual development, and relationships to others (e.g., 
       self-concept, self-awareness, and self-regulation, and how they 
       develop)
2.2 Understands that the classroom learning community and
connections to families provide the foundation for a child’s growing
understanding of family, community, and culture

Understands how institutions (e.g., religious, academic,
government) influence individual identity, relationships, beliefs, 

       and behaviors
Knows the components of culture and why the study of culture is 

       important
Understands ways in which families, groups, societies, and
cultures address similar human wants, needs, and concerns
Understands ways in which cultural perspectives shape
experiences and perceptions
Understands the influence of language, literature, music, and
artistic creations as expressions of culture and people
Understands ways in which people from different cultures
perceive and interact with the physical environment and social
conditions
Understands the concepts of unity and diversity within and across
groups
Understands the concepts of interdependence and
intradependence between and among cultural groups
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3.1 Understands spatial thinking, geographic perspectives, and the
relationship between human beings and their environment

Understands geographic concepts (e.g., region, measurement, 
             directional terms, landmarks, distance, location)

Understands geographic literacy skills (e.g., the construction and 
             use of maps, graphs, charts, and technology)

Understands the physical and human-made characteristics of 
             different places and how they affect human behavior, and 
             experience (e.g., rain forest, desert, urban, and rural 
             communities)

Understands roles in society, the interdependence of living things,
the environment, and the economy

4 .  T I M E ,  C O N T I N U I T Y ,
A N D  C H A N G E

National Council for the Social
Studies (NCSS)

4.1 Knows ways in which human beings seek to understand their
historical roots and to locate themselves in time

Understands the developing understanding of sequence and
change over time (e.g., past, present, future, following a daily
schedule, making plans of how to use materials, and the general
passing of time)
Understands chronological thinking skills
Understands how to analyze historical data (e.g., timelines, maps,
graphs, and tables)

4.2 Knows ways in which human beings seek to understand their
historical roots and to locate themselves in time

Understands chronological thinking skills
Understands how to analyze historical data (e.g., timelines, maps,
graphs, and tables)

3 .  P E O P L E ,  P L A C E S ,
A N D  E N V I R O N M E N T S

National Council for the Social
Studies (NCSS)

5 .  C I V I C S  A N D
G O V E R N M E N T

National Council for the Social
Studies (NCSS)

5.1 Understands the importance of civic participation and how people
create and change structures of power, authority, and governance

Understands key civics concepts (e.g., human dignity, justice, 
           equality, equity, tolerance, rule of law, citizenship, voting) 

Understands civic participation in the context of the classroom, 
           community, nation, and world (e.g., raising an issue, making an 
           informed decision, considering other perspectives, balancing 
           individual and group needs, students’ right to vote and   
           participate in decision making)

AR CDELS SS2

AR CDELS SS2
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TEACHERS, PREK-2ND GRADE 

6.1 Analyze the geographic attributes of Arkansas and how the
geography of Arkansas influences the social, political, and economic
development of the state 
6.2 Analyze the economic impact of Arkansas nationally and globally
6.3 Analyze the government and politics in Arkansas and the
influence
of government and politics on social issues 
6.4 Examine the impact of historical events and people on the
development of Arkansas

7 .  A P P L I C A T I O N  O F
C O N T E N T  T H R O U G H

P L A N N I N G

National Council for the Social
Studies (NCSS)

7.1 Plan developmentally appropriate learning sequences that
demonstrate social studies knowledge aligned with the C3
Framework, state-required content standards, and theory and
research 
7.2 Plan authentic social studies inquiries that facilitate the
acquisition of disciplinary concepts, tools, literacy, and research skills,
and the use of age-appropriate technology. 
7.3 Plan social studies instruction in which students demonstrate
disciplinary knowledge and civic engagement in a variety of ways 
7.4 Plan learning sequences that use age-appropriate technology

6 .  A R K A N S A S
H I S T O R Y

ADE Arkansas History

8 .  D E S I G N  A N D
I M P L E M E N T A T I O N  O F

I N S T R U C T I O N  A N D
A S S E S S M E N T

National Council for the Social
Studies (NCSS)

8.1 Create a classroom learning community where children feel safe
and can be active and equal participants, intentionally fostering a
strong community (e.g., classroom rules co-developed with children,
scaffolded turn-taking, active and varied whole group meetings of
age-appropriate length, etc.)
8.2 Connect with families, encouraging them to share their cultures
and traditions through stories, songs, recipes, etc., and support
children’s feelings of pride in their family and cultural heritage both
directly and through a classroom learning environment that includes
authentic materials that reflect different cultures
8.3 Design and implement a range of authentic and formative
assessments that measure learners’ mastery of disciplinary
knowledge, disciplinary literacies, inquiry, civic competence, and
demonstrate alignment with state-required content standards 
8.4 Design and implement developmentally appropriate, playful
learning experiences and inquiries that engage learners in disciplinary
knowledge, utilizing social studies skills and tools, and demonstrating
alignment with state-required content standards (e.g., combining time
conversation with movement but avoiding spending long periods on
calendar time activities, etc.)

AR CDELS SS1
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TEACHERS, PREK-2ND GRADE 

8.5 Use theory and research to implement a variety of instructional
practices, including inquiry and formative and authentic assessments
featuring disciplinary knowledge, skills, tools, and civic competence 
8.6 Exhibit data literacy by using formative assessment data to guide
instructional decision-making and reflect on student learning
outcomes related to disciplinary knowledge, inquiry, and civic
competence
8.7 Engage learners in age-appropriate self-assessment practices that
support individualized learning outcomes related to disciplinary
knowledge, inquiry, and civic competence

9 .  S O C I A L  S T U D I E S
L E A R N E R S  A N D

L E A R N I N G

National Council for the Social
Studies (NCSS)

9.1 Use knowledge of learners’ socio-cultural assets, learning
demands, 
and individual identities to plan and implement relevant and
responsive pedagogy that ensures equitable learning opportunities in
social studies 
9.2 Use knowledge of theory and research to plan and implement
instruction and assessment that is relevant and responsive to
learners’ socio-cultural assets, learning demands, and individual
identities 
9.3 Engage learners in ethical reasoning to deliberate social, political,
and economic issues, communicate conclusions, and take informed
action toward achieving a fair and welcoming community for all
9.4 Select, create, and engage learners with a variety of social studies
instructional strategies, disciplinary sources, and contemporary
technologies, consistent with current theory and research about
student learning. 
9.5 Facilitate collaborative, interdisciplinary learning environments in
which learners use disciplinary facts, concepts, and tools, engage in
disciplinary inquiry, and create disciplinary forms of representation.

1 0 .  P R O F E S S I O N A L
R E S P O N S I B I L I T Y  A N D

I N F O R M E D  A C T I O N

National Council for the Social
Studies (NCSS)

10.1 Use theory and research to continually improve social studies
knowledge, inquiry skills, and civic dispositions, and adapt practice to
meet the needs of each learner 

10.2 Take informed action in schools and/or communities and serve
as an advocate for learners, the teaching profession, and/or social
studies



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

1.1 Knowledge and understanding of how to improve the health of
Arkansas students

1.2 Ability to increase knowledge about the health benefits of
physical activity and exercise 

1.3 Ability to develop student behavioral and motor skills that
promote a lifelong commitment to healthy physical activity 

1.4 Promote health-focused activity among children ages 3-8

1.5 Encourage students to participate in physical activity outside of
physical education

1 . F O U N D A T I O N A L
K N O W L E D G E

Physical Development and
Education

2 .  G R O S S  M O T O R

AR CDELS PH1

2.1 Knowledge of the stages of gross motor development ages 0-8
and the need for gross motor activities and movement through early
elementary school

2.2 Understanding that gross motor development may be impacted
by adverse childhood experiences and that children’s cultural
background plays a role in their motor development

2.3 Ability to design developmentally appropriate, playful experiences
to support the development of large motor development (traveling,
climbing, complex movements, core stability, jumping, hopping,
leaping, catching, throwing, striking, and kicking)

2.4 Ability to use gross motor activities to support development
across the learning domains and meet young children’s needs for
active learning (e.g., CVC word hopscotch, Simon Says to promote
receptive oral language development and positional word knowledge,
etc.)

2.5 Understanding how to create inclusive opportunities for
movement, providing modifications and alternate ways of meeting
gross motor indicators
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3.1 Knowledge of the stages of fine motor development ages 0-8,
and the need for experiences promoting fine motor development
through early elementary school

3.2 Understanding that fine motor development may be impacted by
adverse childhood experiences and that children’s cultural
background plays a role in their motor development

3.3 Ability to design developmentally appropriate, playful experiences
to support the development of fine motor development (hand-eye
coordination, grasp and manipulation, and using utensils, writing,
drawing, and other tools.)

3.4 Ability to use fine motor activities to support development across
the learning domains and meet young children’s needs for active
learning (e.g., stringing letter beads to make a word, Q-tip painting to
create patters, using rubber bands to create complex geometrical
shapes, etc.)

3.5 Understanding how to create inclusive opportunities for fine
motor movement, providing modifications and alternate ways of
meeting fine motor indicators

4 .  H E A L T H  A N D
W E L L B E I N G

AR CDELS PH3

4.1 Knowledge of minimum licensing requirements and ability to
follow health and safety regulations to keep children safe in
classrooms.

4.2 Understanding that eating habits and food preferences may be
impacted by adverse childhood experiences and that children’s
cultural background play a role in their overall health and wellbeing
development 

4.3 Ability to design developmentally appropriate, playful experiences
to support the development of health and wellbeing (exploration of
food, food knowledge, healthy food choices, awareness of safe
behavior and signals of danger, understanding of safety rules and
practices, participation in physical activity, and knowledge of the
benefits of physical activity.)

4.4 Ability to embed activities to support development of health and
wellbeing across the learning domains (e.g., decoding text to follow a
recipe for fruit salad, playing with culturally relevant healthy food
props in dramatic play, etc..)

3 .  F I N E  M O T O R

AR CDELS PH2



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

1.1 Knowledge of federal definitions related to special education
 
1.2 Knowledge of the federal requirements for pre-referral, referral,
and identification 

1.3 Knowledge of the federal safeguards of the rights of stakeholders
 
1.4 Knowledge of the components of a legally defensible
individualized education program 

1.5 Knowledge of major legislation related to special education 

1.6 Knowledge of the roles and responsibilities of the special
education teacher 

1.7 Knowledge of the roles and responsibilities of the general
education teacher concerning special education 

1.8 Knowledge of the roles and responsibilities of other professionals
who deliver special education services 

1.9 Ability to understand the strengths and limitations of various
collaborative approaches 

1.10 Ability to communicate with stakeholders 

1.11 Knowledge of potential bias issues that may impact teaching and
interactions with students and their families

1.12 Knowledge of the Division for Early Childhood of the Council for
Exceptional Children’s 2020 early childhood standards, including in
areas of:

Child development and early learning
Partnering with families
Collaboration and teaming
Assessment Processes
Application of curriculum frameworks in the planning and
facilitation of meaningful learning experiences
Using responsive and reciprocal interactions, interventions, and
instruction
Professionalism and ethical practice

1 .  F O U N D A T I O N S  O F
S P E C I A L  E D U C A T I O N
A N D P R O F E S S I O N A L   

R E S P O N S I B I L I T I E S  

Special Education

Praxis 5354



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

1.1 Understands that early childhood teachers can help young
children explore through listening, singing, creating, and moving to
music in order to learn music concepts that provide a foundation for
more advanced artistic expression.
1.2 Understands how to use music to foster children's creativity and
innovation, and to support other areas of development and learning. 
1.3 Knows how to create developmentally appropriate environments
and experiences for music and movement exploration by introducing
children to musical instruments and supporting them in moving to
music with different beats, volume, and speed.
1.4 Knows how to create developmentally appropriate environments
and experiences to support music and movement concept
development, including by singing with them, and introducing them to
new songs.
1.5 Knows how to create developmentally appropriate environments
and experiences to support musical expression and appreciation (e.g.,
honoring children’s requests for types of music, creating a classroom
songbook, etc.)

1 . M U S I C

Creativity and Aesthetics

2 .  V I S U A L  A R T S

AR CDELS CA2

2.1 Understands that early childhood teachers can help young
children explore, manipulate, create, and respond to a variety of art
media, in order to learn visual art concepts that provide a foundation
for more advanced artistic expression.

2.2 Understands how to use the visual arts to foster children's
creativity and innovation, and to support other areas of development
and learning. 

2.3 Knows how to create developmentally appropriate environments
and experiences to help children explore art (e.g., provide art media
and materials, give daily opportunities for children to independently
engage in child-initiated visual art activities.)

2.4 Knows how to create developmentally appropriate environments
and experiences to support the development of art concepts in young
children (E.g., recognizes and supports children’s development of
drawing and painting skills) and knows the stages of drawing: 

AR CDELS CA1



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

Stage 1: Scribbling and mark making 
Stage 2: Shapes, outlines, designs and symbols which adults may
not recognize as being anything specific,but may mean something
to children.
Stage 3: Drawing and painting become recognizable to others.
(e.g., A self-portrait with a large circular head with small circles for
eyes and tiny stick-like arms and legs extending from the head.)

2.5 Knows how to create developmentally appropriate environments
and experiences to support art expression and appreciation (e.g.,
encourage children’s appreciation of their own art and the art of
others, calling attention to beauty in nature, etc.)

3 .  D R A M A

AR CDELS CA3

3.1 Understands that early childhood teachers can help young
children explore feelings, relationships, and concepts through
imitation, pretend play, and sociodramatic play in order to learn
drama concepts that provide a foundation and more advanced artistic
expression.

3.2 Understands how to use drama and pretend play to foster
children's creativity and innovation, and to support other areas of
development and learning. 

3.3 Knows how to create developmentally appropriate environments
and experiences for drama exploration by providing materials and
props that can easily be incorporated into play, supporting
explorations of themes and roles, and participating in dramatic play
when invited.

3.4 Knows how to create developmentally appropriate environments
and experiences to support drama concept development, including by
reading books that provide opportunities for creative drama, and
encourage engagement in complex dramatic play scenarios and
support their understanding of the foundational components of
drama (the main idea, plot, series of events, and characters).

3.5 Knows how to create developmentally appropriate environments
and experiences to support drama appreciation and expression (e.g.,
viewing and discussing age-appropriate community performances).



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

1.1 Demonstrate understanding of computational thinking and
problem solving by 

Analyzing problem-solving strategies 
Analyzing connections between elements of mathematics and
computer science 
Solving problems cooperatively and collaboratively 

1.2 Demonstrate understanding of data and information by
  Analyzing various ways in which data is represented
Collecting, arranging, and representing data 
Interpreting and analyzing data and information 

1.3 Demonstrate understanding of algorithms and computer programs
by 

Creating, evaluating, and modifying algorithms 
Creating computer programs to solve problems 

1.4 Demonstrate understanding of computers and communications by
Analyzing the utilization of computers 
Utilizing appropriate digital tools for various  

             applications 
Analyzing various components and functions of  

             computers 
1.5 Demonstrate understanding of community, global, and ethical
impacts by analyzing appropriate uses of technology

1 . C O M P U T I N G
C O N C E P T S

Computer Science and
Technology

AR CSS K-8

2 .  T E C H N O L O G Y  A S  A
T O O L

AR CDELS ST3.3

NAEYC and Fred Rogers Center for
Early Learning and Children’s Media

joint position statement

2.1 Understands developmentally appropriate interactions with
technology and the media that support creativity, exploration, learning,
and play in the early childhood years

Demonstrate understanding that developmentally appropriate
practices must guide decisions about whether, when, and how to
integrate technology and interactive media into early childhood
classrooms
Intentionally use technology and interactive media as a valuable tool
to extend and support children’s active, hands-on, creative, and
authentic engagement with those around them and with their world,
giving careful attention to appropriateness and quality of the
content, the child’s experience, and opportunities for co-
engagement.
Develop a checklist for selecting developmentally appropriate
technology.



COMPETENCIES FOR EARLY CHILDHOOD
TEACHERS, PREK-2ND GRADE 

Connect technology with other classroom activities, providing a
balance of activities (e.g., digital microscopes to explore living
things, digital camera to capture architecture on a class walk,
computer to research a topic using an age-appropriate app,
projector to video chat with an expert on a topic the class is
exploring during morning meeting.)
Discourage the passive use of television, videos, DVDs, and other
non-interactive technologies and media
Carefully consider the screen time recommendations from public
health organizations when determining appropriate limits on
technology and media, understanding that screen time estimates
should include time spent in front of screens in the classroom, and
at home and elsewhere. 

2.2 Demonstrate understanding of technology handling by
Providing opportunities to explore simple technology tools and
introducing simple digital devices
Incorporating technology tools into pretend play

2.3 Demonstrate understanding of digital literacy by
Modeling and teaching the proper use of technology, including app
navigation, correct terminology, basic operations and concepts, and
care of technology to expand understanding of technology tools
Arrange the technology environment to promote collaboration

2.4 Demonstrate understanding of digital citizenship by
Establishing with children class guidelines and rules for using and
caring for digital devices, and for the number of children who can
use a device at a time
Teaching the correct way to use and handle all classroom
technology safely, and establish proper procedures for storing
devices.
Set a time limit and a sign-up system if necessary, to ensure that all
children are involved in other areas of the classroom and have
equal opportunities to access the devices.


